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1.0 Program Specifications
Proposed program title: Educational Support Diploma
Proposed credential:

☐ Local Board Approved Certificate
☐ Ontario College Certificate
☒ Ontario College Diploma
☐ Ontario College Advanced Diploma

☐ Ontario College Graduate Certificate
☐ Collaborative Degree
☐ Degree

MTCU program code (if it exists): MTCU 51228 Educational Support Diploma
MTCU program code comparables:
MTCU 51211 Early Childhood Education Diploma
MTCU 51641 Developmental Services Worker Diploma
Proposed Classification of Instructional Program Codes, formatted as ##.####:
13.1501 Teaching assistants/aides, general
For additional information, please refer to most recent Classification of Instructional Programs (CIP) Canada published by
Statistics Canada, available on http://www.statcan.gc.ca/.
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Projected four-digit National Occupational Classification Codes (3 maximum), formatted as ####:
1. 4413 – Elementary & Secondary School Teacher Assistants
For additional information, please refer to most recent National Occupational Classification (NOC) Canada published by Statistics
Canada, available on http://www.statcan.gc.ca/.

Identify all deliveries of this or a comparable program that have been or are currently offered at
Fanshawe (including CE and/or Regional Campuses):
Describe deliveries:
Current Programs at Fanshawe:
• MTCU 51211 Early Childhood Education Diploma (London, Woodstock, Simcoe, St. Thomas,
Clinton and P/T Continuing Education)
• MTCU 51641 Developmental Services Worker Diploma (London, Simcoe)
The Educational Assistant (P/T) Certificate program (MTCU 41228) was retired at Fanshawe in 2015. All
other colleges offering the certificate credential retired their programs between the years of 2009 –
2013 and migrated to the full-time diploma offering.
Proposed program launch date: Fall 2020
Proposed intake(s):

☒ Fall ☐ Winter ☐ Spring ☐ Other:

Number of students in first intake: 25-35
Length of program:
• Number of semesters: 4
• Semester length in weeks: 15
• Total program hours: 1392 equivalent instructional hours

Program delivery (check
as many as apply)

Co-op program

☐ Web-facilitated (face-to-face) ☒ Blended ☐ Online
☐ Fast-track ☐ Accelerated
☐ Collaborative ☐ Weekend
☐ Other
☒ No Co-operative Education component is required
☐ The Co-operative Education component is a required element
☐ There is a Co-operative Education stream and a non-Co-operative
Education stream

Centre for Academic Excellence

Quality through Collaboration

2

2.0 Executive Summary
Include the following information (600 words maximum):
a) Program Overview: length, credential, description and suggested delivery options
b) Strategic Alignment: explain how this program is aligned with the indicated program area
of strength and/or growth (150 words recommended maximum)
c) Competition: Local, regional, provincial and/or national fit/competition
d) Pathways: Links to further educational opportunities
e) Student Demand: interest in the program locally and provincially
f) Labour Market Demand: support for the program, job opportunities for graduates

a) Educational Assistants (EAs) are needed in a variety of academic venues, from school boards and
schools to special education and community-based educational programs. This proposed diploma
program will prepare graduates to work effectively with exceptional students up to the age of 21 years.
In the school environment, the EA’s key role is to support the teacher in working with students. They
serve a myriad of functions throughout the school day and can be an invaluable asset in the running of
a smooth and effective classroom.
The Educational Assistant diploma will offer blended-format courses in educational programming, child
development, observation and documentation to build students’ knowledge about the different stages
of a child’s learning process. Courses in inclusion and diversity, applied behaviour analysis, learner
exceptionalities and personal care will assist students in dealing with special cases or situations that
may arise. Students will connect theory and practice through experiential learning, including in-class
projects and a practicum at each level of the program.
b) This program is aligned with the Personal Services and Human Services area of strength and growth.
c) & e) There are 6 Ontario Colleges currently offering this diploma, with growth in both applications and
enrollments across the system. In relation to the Woodstock Campus’s catchment area, both Conestoga
and Mohawk experienced notable increases in applications for 2018. This proposed program’s
experiential learning (live client experiences) via a semester 1 observational practicum and ongoing 4-day
per week practicums will provide students with an applied level of learning unique to this diploma
offering across Ontario.
d) Fanshawe’s expertise in the area of Autism & Behavioural Science is both recognized and in demand by
the community. The proposed EA diploma program will introduce students to this subject and may
encourage pathways into the Autism & Behavioural Science Graduate Certificate or other relevant
graduate certificates.
f) Devin Robinson, Student Recruitment Manager, has confirmed that the EA diploma is an area of strong
interest for prospective students and that Recruitment Officers often receive student inquiries about
this program’s availability. As noted in item c), above, there are strong application and enrolment
numbers for this diploma program provincially. f) During the summer of 2018, initial meetings were
completed with both Andrew Canham, TVDSB Superintendent of Student Achievement and Kelly
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Holbrough, LDCSB Superintendent of Education to determine interest in the program. Both Boards
resoundingly confirmed that industry need for educational support is not being met by the current
supply of graduates from current Educational Assistant, PSW, DSW and ECE programs. Boards noted
difficulty in being able to recruit enough professionals in each of these areas to fulfill current demand,
and they anticipate future demand to be even greater.
At that time, both Boards expressed a strong interest in contributing in an ongoing advisory capacity to
the program’s development and also providing practicum placements. Fanshawe has since been
working in close collaboration with the Boards’ special education experts in the development of the
proposed curriculum.
Subsequent discussions with the Avon Maitland District School Board, Huron Perth Catholic School
Board, Bruce Grey Catholic District School Board and Bluewater District School Board have confirmed
that they are “at a desperation point” for qualified educational support workers and that some of their
full-time employees working in this capacity also need additional training. The Boards have indicated
they will subsidize employees’ tuition costs.
In terms of general labour market demand, according to the Careers Outlook Report, the job outlook
rating for elementary and secondary School Teacher (Educational) Assistants NOC 4413 is “above
average” for the period 2017 – 2021.

3.0 Academic Programming and Quality Assurance
3.1

3.2

Program Vocational Learning Outcomes
Consultation: CAE

See Appendix A: Form 1 –
Program Vocational Learning
Outcomes.

Essential Employability Skills Learning
Outcomes

See Appendix A: Form 2 Essential Employability Skills
Outcomes.

Consultation: CAE

3.3

Program Description
Consultation: CAE and Registrar’s Office

3.4

Course Descriptions

See Appendix C: Program
Curriculum.

Consultation: CAE

3.5

See Appendix B: Program
Description.

Relationship to Professional or Licensing
Bodies

See Appendix D: Regulatory
Status Form.

Consultation: CAE
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3.6

Curriculum Design and Delivery

See Appendix E: Curriculum

Map - Program VLOs and
a) Provide rationale for curriculum design and delivery
EESOs.
methods (e.g., face-to-face, blended, online, fast track,
accelerated, collaborative; full-time vs. part-time),
including work integrated learning (if appropriate):
1. Alignment with program vocational learning outcomes
2. Alignment with essential employability skills outcomes
3. Suitability for target populations(s)

b) Indicate where and how existing courses may be included in this new program.
Consultation: CAE, Subject Matter Experts (SMEs), External Resources
Due to their pressing hiring needs, the TVDSB and LDCSB have volunteered to lend their expertise in
program development and the curriculum presented in this plan is a result of a collaborative effort
between the Boards’ senior special educational specialists and Fanshawe.
TVDSB are in-process with their final draft of a Guide to the Role of an Educational Assistant (Appendix
J). The curriculum presented here is reflective of the skills and knowledge outlined in this EA
Guide. Based on the Boards’ input, the program excels in its intentional (and early) focus on working in
multi-disciplinary teams. The program’s ongoing and integrated focus on exceptional learners has also
been praised.
Also based on the Boards’ feedback, an Observation Field Practicum has been built into semester 1 so
that students can quickly gain context (in situ) for the EA role. Early exposure to the classroom/school
environment was strongly recommended so that subsequent course content becomes especially
relevant to our EA students. The proposed hours allocated to Practicums 1 – 3 are based on 4
days/week at the placement site. The Boards felt that it was important for the EA students to have a
constant presence in classrooms so that they could build rapport with their students as well as
consistently apply their skills for best results. Every effort will be made to provide students with
placements in both elementary and secondary school environments.
Finally, students will also have the opportunity to use some of their practicum hours to work toward
achieving their Behaviour Management Systems Certification (offered online via the Ontario Education
Services Corporation), which will uniquely qualify them as applicants for full-time employment.
Mapping to the program vocational learning outcomes and EESs is presented in Appendix E.

3.7

Research and Innovation
a) Describe how research and innovation will be included in the program (Policy 2-B-02).
Consultation: Centre for Research and Innovation, Subject Matter Experts (SMEs)

Centre for Academic Excellence
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This program reflects the College’s priority to provide students with a Signature Innovative Learning
Experience via extensive community collaboration, live client experiences and opportunities for
integrated learning/multidisciplinary projects.
As noted, community collaboration has been key in the creation of this program and the curriculum
presented is reflective of the role of an EA in today’s school environment.
Based on the Boards’ feedback, experiential learning (live client experiences) via a semester 1
observational practicum and ongoing 4-day per week practicums will provide students with an applied
level of learning unique to this diploma offering across Ontario.
The proposed program will share faculty with ECE program at the Woodstock campus. There are clear
synergies and opportunities to also share space, resources, and some curricular components (such as
guest speakers, etc.) across the EA, ECE and Child and Youth Care programs.

4.0 Fit of Program
4.1

Gap Analysis
a) How is the program similar to or different from existing programs at the College and what
impact will this program have on existing programs at the College? For example, does the
proposed program provide additional breadth to our program offerings, or does it add
specific disciplinary depth?
b) Are there similar programs being offered at colleges, universities or private institutions
provincially, nationally and/or internationally? If yes, provide profile of key competitors
including location and a brief description and how they differentiate themselves.
c) How else is the industry need being met if not provided in the options listed in c) above
(e.g. regulatory body or in-service training)?
d) What makes this program unique from the similar existing programs identified in a), b),
and c) above (e.g., innovative delivery methods, unique focus on teaching and learning or
a specific student population, niche programming, research strengths)?
Consultation: CAE, Institutional Research, Subject Matter Experts (SMEs), External
Resources

a) The proposed program provides additional breadth to our program offerings. Educational Assistants,
Personal Support Workers, Developmental Services Workers and Early Childhood Educators are all
employed by school boards in an educational support capacity. Both the Thames Valley District School
Board (TVDSB) and the London District Catholic School Board (LDCSB) confirmed a growing and distinctive
demand for all these disciplines. Opportunities to share space, resources, and some curricular
components (such as guest speakers, etc.) with related programs will be sought.

b) A comprehensive analysis of competitive programs across the Ontario college system was conducted by

Fanshawe in conjunction with our school board partners and informed the team’s ability to create points
of differentiation. The Boards’ input to the curriculum, in particular, is based on meeting the needs and
realities of the EA role in today’s school environment.
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c) All school boards interviewed indicate that industry need is not being met by the current supply of
graduates from the Educational Assistant, PSW, DSW and ECE programs. Boards noted difficulty in being
able to recruit enough professionals in each of these areas to fulfill current demand.
d) Similar to the model employed by the ECE (Woodstock) program, students out on practicum will be
supervised by a Fanshawe-provided mentor. This Fanshawe-provided mentor was an important support
that differentiated our program for Board partners.

4.2

Key Performance Indicators (KPIs)

Please complete this table with the three most recent years of published data* for similar programs
at your college only (minimum one, maximum three). Similar programs may include programs at the
same or different credential levels, and transfer opportunities. Please add additional rows as
needed.
Early Childhood Education - London Campus
Program
MTCU Title
Early Childhood
Education
(ECE1)
Early Childhood
Education
(Apprentice)
(ECE4)
Early Childhood
Education (Fast
Track)
(ECE6)
Early Childhood
Education
(Fast Track,
Weekend Delivery)
(ECE7)

MTCU
Code

Academic Year of Graduation

2014/15

2015/16

2016/17

190

173

167

Employment Rate

93.6%

95.0%

81.5%

Employment Rate in a Related Field

74.5%

75.0%

74.1%

37

20

16

Employment Rate

90.0%

100.0%

100.0%

Employment Rate in a Related Field

70.0%

100.0%

75.0%

27

30

22

Employment Rate

92.3%

100.0%

75.0%

Employment Rate in a Related Field

69.2%

66.7%
25

75.0%

Graduate Count
51211

Graduate Count
51211

Graduate Count
51211

Graduate Count
51211

Employment Rate

---

Employment Rate in a Related Field

--

72.7%

2014/15

2015/16

90.9%

22
100.0%
42.9%

Early Childhood Education - James N. Allan Campus
Program
MTCU Title

MTCU
Code

Centre for Academic Excellence
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2016/17

Early Childhood
Education
(ECE5J)

Graduate Count
51211

38

35

31

Employment Rate

88.2%

92.9%

75.0%

Employment Rate in a Related Field

70.6%

78.6%

66.7%

2014/15

2015/16

2016/17

Graduate Count

--

--

Employment Rate

--

--

Employment Rate in a Related Field

--

--

2014/15

2015/16

Graduate Count

--

--

Employment Rate

--

--

Employment Rate in a Related Field

--

--

Early Childhood Education - Woodstock Campus
Program
MTCU Title
Early Childhood
Education
(ECE1W)

MTCU
Code

51211

Academic Year of Graduation

10
100.0%
66.7%

Early Childhood Education - St. Thomas Campus
Program
MTCU Title
Early Childhood
Education
(ECE1S)

MTCU
Code

51211

Academic Year of Graduation

2016/17
14
100.0%
66.7%

KPI Calculation Details (as per MTCU Request for Approval Funding Form):
•
KPIs are calculated in accordance with the methods prescribed by MTCU. KPIs are based on graduates of MTCU approved fulltime postsecondary programs whose funding status is shown in the graduate record layout as MTCU operating grant, Co-op
Diploma Apprenticeship or Second Career, and who were surveyed by telephone and who validated their date of birth.
•
KPI calculations exclude graduates in an international, WSIB, or other funding status.
•
Employment Rate = (number of survey respondents employed full-time or part-time, related or unrelated) / (number of survey
respondents in labour force).
•
Employment Rate in a Related Field = (number of survey respondents employed full-time or part-time, related) / (number of
survey respondents in labour force).

4.4

Pathways to and from Proposed Program and Programs

a) Drawing on the gap analysis, are any program pathways anticipated or under negotiation
to and/or from this program (internal and external)? If yes, describe how the
existing/proposed program supports student mobility.
b) Describe any special features of this pathway (e.g., laddering, bridging).
c) How does this program fit into the provincial and national credit transfer framework?
(ONCAT) (i.e., course to course vs. program to program; college to university, college to
college, university to college)?
Consultation: CAE (Pathways Coordinator)
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a) Fanshawe’s expertise in the area of Autism & Behavioural Science is both recognized and in demand
by the community. The proposed EA diploma program will introduce students to this subject and may
encourage pathways into the Autism & Behavioural Science Graduate Certificate or other relevant
graduate certificates.
Discussions with the Avon Maitland District School Board, Huron Perth Catholic School Board, Bruce
Grey Catholic District School Board and Bluewater District School Board have confirmed that they are
“at a desperation point” for qualified educational support workers and that some of their full-time
employees working in this capacity also need additional training. They have requested that
Fanshawe’s Huron-Bruce regional site give consideration to running up to 5 continuing education
courses as soon as possible as we await the launch of the diploma (the CE courses will be used as
internal credit toward the diploma). The Boards have indicated they will subsidize employees’ tuition
costs.
b) Not applicable
c) The Woodstock campus will also consider developing articulation agreements and identifying credit
transfer opportunities through the ONTransfer system between our program and the other EA
programs in the system. The development of articulation agreements with like programs throughout
the province would support students who may relocate for any number of reasons, by not requiring
them to negotiate their own credit transfer on a case-by-case basis.

4.5

How will this program help support the College’s mission?

This program relates to Personal and Human Services, and area of strength and expansion in
Fanshawe’s Strategic Mandate Agreement.

5.0 Demand and Support for Program
5.1 Student Demand
a) Provide evidence to validate student demand and/or societal need. (e.g. Student surveys,
enrolment summaries and growth trends for similar programs, system enrolments and
projected growth, or demographic projections for relevant sub populations)
b) Indicate which student populations are most likely to be attracted to the program:
Persona Groups

☒ Direct
☒ Non-direct
☒ International
Centre for Academic Excellence
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☐ Other (identify):
c) Include an assessment of whether this program will draw students away from existing
College programs or complement existing programs.
Consultation: Registrar’s Office, Recruitment, International Services, Institutional
Research

a) Devin Robinson, Student Recruitment Manager, has confirmed that the EA diploma is an area of strong
interest for prospective students and Fanshawe Recruitment often receives student inquiries about this
program’s availability.
There are 6 Ontario Colleges currently offering this diploma, with growth in both applications and
enrollments across the system.. In relation to the Woodstock Campus’s catchment area, both Conestoga
and Mohawk experienced notable increases in applications for 2018.

c) The Early Childhood Education diploma is a well-established program, clearly understood as being focused
on meeting the educational needs of children ages 0 – 12 years old. The EA program is distinctively
focused on assisting students with exceptionalities (and requiring personal care) in elementary and
secondary schools. The Woodstock campus therefore does not expect the EA program to draw students
away from related programs such as ECE.

5.2

Labour Market Demand
a) Provide evidence to validate employment demand from some or all of the following:
1. Trend data (employment trends for related employment)
2. Feedback from and support of a related Program Advisory Committee

Centre for Academic Excellence
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3. Feedback from external stakeholders (Attach minutes from external
stakeholder panel as appendix)
4. Other data sources (e.g., local, provincial, national and/or international
economic development corporations, industry/professional associations)
5. Letters of employer support (attached as appendix)
Letters of support from school boards are provided in Appendix I.
As noted in section 3.0, the proposed EA program was created in collaboration with TVDSB and LCDSB.
External focus group minutes reflecting this feedback/collaboration are presented in Appendix K.

Trends & Data:
London:
• According to the 2016 Census data on Age and Gender, the proportion of school-aged children
aged 5 to 14 years represents 10.8% of the total London population (or 41,453 children).
• Statistics Canada Census data from 2006 (the most recent data available), states 10% of London’s
children under the age of 15 have a disability (a higher rate than the total Canadian population per
below). The top disabilities for children age 5 to 14 are:
• Learning disabilities (72% of children with disabilities)
• Chronic conditions (66% of children with disabilities)
• Speech (46% of children with disabilities)
Canada:
Existing national population data on Canadian children with disabilities is out of date with the last
report being a decade old. The following statistics are drawn from the Statistics Canada report on
the 2006 Participation and Activity Limitation Survey (PALS). The survey measures the prevalence
of learning disabilities among Canadian children and adults. For more detailed data, please see
Appendix A.
• According to Statistics Canada, more children in this country have a learning disability than all
other types of disabilities combined.
• 3.2% of Canadian children have a learning disability – that’s the equivalent of one child in every
school bus full of children. Of all the children with disabilities in this country, more than half
(59.8%) have a learning disability.
• As children make the transition from home to school, the number diagnosed with a learning
disability grows by nearly 25%. These transition years are a key time during which we need to
assess children and begin accommodating those with learning disabilities so they can reach their
full potential.
• The disability rate for children aged 5 to 14 increased from 4.0% in 2001 to 4.6% in 2006. The
increase in learning disabilities (from 2.6% to 3.2% of school-aged children) provided the largest
part of the increase but chronic disabilities, psychological disabilities and speech disabilities all
showed an increase of at least 0.3 percentage points.
• About half of all children with disabilities under the age of five reported a single disability, with
slightly more than 40% reporting two disabilities, and just less than 9% reporting three or more.

Centre for Academic Excellence
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For children with a disability between the ages of 5 and 14, the likelihood of having several
disabilities was much higher. In fact, almost three-quarters of school-aged children with a
disability reported having multiple disabilities. Only 26.3% of children aged 5 to 14 years
experienced a single disability, 36.5% had between two and three, 26.2% had between four and
five and 11.1% experienced six or more disabilities.
• Educational assistants are qualified to assist with learners up to the age of 21 years. More than
half a million adults in this country live with a learning disability, making it more challenging for
them to learn in universities and colleges, and on the job.
• Learning disabilities increased considerably between 2001 and 2006 among Canadians aged 15
and over by almost 40 per cent to 631,000 people, making it one of the fastest growing types of
disabilities in Canada that isn’t related to aging.
• According to the Ontario’s Schools: The Gap Between Policy and Reality: Annual Report on
Ontario’s Publicly Funded Schools, 22% of elementary and 19% of secondary schools report that
not all identified students are receiving recommended supports.
Labour Market Demand:
Job outlook rating for elementary and secondary School Teacher (Educational) Assistants NOC 4413 is
“above average” for the period 2017 – 2021. In terms of the Woodstock Campus’s catchment, it is
noted in Table 3 that Kitchener-Waterloo is a stronger employment market for Educational Assistants.
Above Average - Above Average labour market conditions usually mean that, relative to the
employment situation overall, there is a better likelihood of finding stable work in this occupation, and
employment prospects are attractive or improving.
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Here are some key facts about elementary and secondary School Teacher (Educational) Assistants in the
Ontario region:
•
•
•

•

•

Approximately 36,250 people work in this occupation.
Elementary and secondary school teacher assistants mainly work in the following sectors:
o Elementary and secondary schools (NAICS 6111): more than 95%
The distribution of full-time and part-time workers in this occupation is:
o Full-time workers: 68% compared to 80% for all occupations
o Part-time workers: 32% compared to 20% for all occupations
17% of elementary and secondary school teacher assistants work all year, while 83% work only
part of the year, compared to 66% and 34% respectively among all occupations. Those who
worked only part of the year did so for an average of 37 weeks compared to 31 weeks for all
occupations.
Less than 5% of elementary and secondary school teacher assistants are self-employed
compared to an average of 10% for all occupations.

Sources:
City of London, Census 2016 Age & Gender Fact Sheet
City of London, Disability fact Sheet
Gordon, Andrea. Province Boosts Education Funding to $24B for Next School Year. thestar.com, April 2017
Government of Ontario, Ministry of Education, downloaded February 2018.
Learning Disabilities Association of Canada, Prevalence of Learning Disabilities, downloaded February 2018
Ministry of Education, 2016-17 Education Funding: A Guide to the Special Education Grant, 2016.
People for Education (2015). Ontario’s schools: The gap between policy and reality (Annual Report on Ontario’s Publicly Funded Schools
2015). Toronto: People for Education.
Ministry Of Advanced Education & Skills Development Government of Canada, Careers Outlook Report

5.3

Partnerships Supporting New Program

a) List any new internal or external partnerships that may develop if this program were to be
delivered. Include letters of support in an appendix.
b) What, if any, alliances are possible to reduce costs, increase speed to market and increase
market coverage?
c) How are the external stakeholders willing to support the proposed program? (check as many
as apply)

☒ Continuing on Advisory Committee
☒ Teach a course
☒ Provide placement or experiential learning (e.g. co-op, field placement, mentorship)
☒ Present as a guest speaker
☒ Provide a tour
☒ Research (project, partnership etc.)
☐ Donation, Scholarship, Award
☐ Other:

Consultation: Internal and External Stakeholders

In addition to collaborating on the program development, all Boards have expressed a strong interest in
contributing in an ongoing advisory capacity to program and also providing practicum placements.

Centre for Academic Excellence
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6.0 Feasibility of Program
6.1

Multi-Year Enrolment Projections (headcount)
2020/21
Year One of
Program
Year Two of
Program
Year Three of
Program
Year Four of
Program
Number of
Graduates
Total
Enrollment

6.2

2021/22

F

W

S

F

25

23

22

21
30

2022/23

W

S

F

28

27

26
35

Ongoing

W

S

F

33

32

31
35

21
25

23

22

51

26
28

29

61

W

S

33

32

33

32

21
33

32

66

Human Resources
a) Include staffing plan for program, up to and including full implementation.
1. Estimate the staffing requirements that are above the existing HR complement.
a. 1 FT faculty coordinator
b. 1-2 partial load faculty
c. 5-7 part time faculty
2. Would there be any changes to current staffing arrangements in order to
implement this new program?
a. No change to FT complement; additional NFT faculty would be hired
3. Would there be any additional training needs?
a. No
Consultation: Human Resources, OD&L, other Schools
b) Student Services
1. What other Learner / Student Success Services are required?
Consultation: Student Success Advisor

No additional student support services are required.

Centre for Academic Excellence
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6.3

Ministry Funding

See Appendix F: Program
Delivery Information (PDI) Form
to Calculate Program Funding
Parameters.

Consultation: CAE

6.4

Proposed Program Fees
Consultation: CAE, Financial Planning
Approved Postsecondary (APS) Program MTCU Table
 Wt - Program Weight for funding purposes: _1.2______
 FU - Program Funding Units for funding purposes: _1.2_______
 Proposed annual tuition fee: $2,720 domestic and $14,046 international
 Fees:

Regular ☒

High Demand ☐

 What tuition and ancillary fees are being charged by other colleges for similar
programs?
Institution/Program
St. Clair
Fall 2018
Conestoga
Fall 2018
Mohawk
Fall 2018

6.5

Tuition Fees
Domestic $4,424
International $14,864
Domestic $3,000
International $12,000
Domestic $3,000
International $14,700

Ancillary Fees
$1,700
$1,840
$3,480
$1,340
$900

Required Program Resources
a) Space requirements
See Appendix G: Detailed
Course Delivery
1. Can this program use existing space? Yes
i. If Yes,
a. Will it differ by term or year? No
b. Will it require renovations to existing space? If yes, describe. No
c. Will it require designated space? If yes, describe. No
d. Will additional office space be required for faculty and/or support? No
ii. If No,
a. Specify the size, type and attributes of classrooms and/or space.
b. Will it require designated space? If yes, describe.
c. Can this new space be made available to other programs/Schools?
d. If there is a comparable room that serves as a model, indicate the room
number__________.
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e. Will additional office space be required for faculty and/or support?
Consultation: Facilities Management, Timetabling/Scheduling
Consulted via email March 2019
Shawn Harrington
Lisa Dennis

b) Computing requirements
1. Identify any new computers or related hardware devices needed:

☐ Desktop Computer ☐ Laptop ☐ Notebook ☐ Tablet
☐ PC based ☐ MAC ☐ IOS ☐ Android ☐ Other:

Quantity:
2. Identify connectivity requirements:

☐ Permanent Hardwire ☐ Wireless ☐ Power Outlet – e.g., Laptops
☐ Other:

3. Identify data storage requirements (excluding FOL):

☐ Hard Drive Only ☐ Departmental Server ☐ ITS Network Server
☐ Third-Party Cloud Storage ☐ Other:

4. Identify new or modified software requirements including version, licensing and
cost:
Software and systems related to assisted learning technologies as used in
secondary school boards

5. Identify cloud-based (online) services or products required:

6. Can the proposed hardware and software run on the College’s networks? If no,
describe what is required.
a. Yes

7. Estimate the computing requirements required for startup of all levels (e.g., lab
sizes required, specific hardware requirements).
a. Computer lab of up to 35 students
8. Estimate the computing requirements for ongoing delivery of the program (up to
the 5th year) (e.g., estimated lab sizes required, specific hardware requirements,
equipment refresh cycle)
a. Use of existing computer lab space
Centre for Academic Excellence
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9. What are the implications for existing IT architecture given program size, delivery
format and computing requirements?
a. None
10. Does existing IT infrastructure allow this program to be offered as proposed? If no,
what is required?
a. Yes
11. Identify any new or modified classroom teaching technology required to offer the
program (e.g., projectors, audience response systems [clickers], touch-enabled
displays, other):
a. Assisted learning technology as used in secondary school boards
12. Are there specific IT staff support needs for the program? If yes, describe.
a. No
Consultation: Information Technology Services

ITS Employee(s) Consulted: Brody Lavoie – March 7th, 2019
ITS Notes:
c) Marketing Resources - Discuss marketing strategies with R & BM to reaching the appropriate
student populations for this program.
Consultation: Reputation and Brand Management (R & BM)
Marketing Strategies



Admission Process
A. Alternate Offers
Events & Recruitment Presentations
B. Open House
C. Recruitment Presentations
D. Grad Fair
E. Industry Presentations
F. Internal Student Presentations
G. College Events (e.g. Trauma & Treatment)
Print
H. School Sales Brochure
I. Flyer

X
X
X
X
X
X

Centre for Academic Excellence
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Direct Mail
J. Guidance Counselor Mailing
K. Influencer/Practitioner Mailing
Digital
L. Google Adwords
M. Google Display & Facebook Sponsored Posts
Communications & Signage
N. Website
O. Social Share
P. Flyer
Q. Zap Sign
R. Program Crest

X
X
X
X
X
X
$630

R & BM Employee(s) Consulted:
Anne Hamilton
A marketing budget of $12,000 - $15,000 is normally recommended for the launch of new programs

d) Learning Resources - Include collections and/or online resources required.
Consultation: Library
No additional library resources required.

6.6

Cost of Program

See Appendix H: Multi-Year
Budget Projections with Net
Present Value (NPV).

a) Capital requirements
1. Specify the capital requirements required for
startup. Consider:
i. New space/building
ii. Facility renovations, additions and/or improvements
iii. Classroom and/or laboratory equipment
iv. Computers, software and IT infrastructure
v. Program related equipment (e.g., machinery, tooling)
vi. Non-academic furniture & office equipment
vii. Academic furnishings
viii. Marketing materials
ix. Staffing (FT, NFT, Technicians, Support)
2. Estimate the capital requirements for ongoing delivery of the program (up to the
5th year).
3. Specify the amount of capital investment required to implement this program that
is beyond your existing capital allotment. If this exceeds $1 Million, also the source
of these funds.

Centre for Academic Excellence
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4. Specify the type of equipment and infrastructure enhancements needed to
operationalize delivery of the program (electrical upgrade, water, eye wash
station, fume hood, etc.).
5. Identify special lab amenities/attributes (functional requirements noted in 6.5 a)
that impact 6.5 b)).
6. Are there any prerequisites or special considerations that will affect the timing of
this proposal?
Consultation: Faculty, Chair, Program/Ops Manager, HS&S, Facilities Management
The completion of the Metcalf Street location will afford the Finkle St. Campus extra classroom space to
accommodate this new program. No additional capital requirements.
b) Multi-year Budget
1. Outline any budgetary assumptions.
2. Specify the budget requirements required for ongoing delivery of the program.
Consider:
i. New space/building
ii. Facility renovations, additions and/or improvements
iii. Classroom and/or laboratory equipment
iv. Computers, software and IT infrastructure
v. Program related equipment (e.g., machinery, tooling)
vi. Non-academic furniture & office equipment
vii. Academic furnishings
viii. Marketing materials
ix. Staffing (FT, NFT, Technicians, Support)
3. What is the proposed Net Present Value (NPV)?
Consultation: Financial Planning

6.7

Alternative Sources of Funding
a) Are there alternative sources of funding for this program (e.g., donations, repurposing,
partnerships)?
Consultation: Advancement and Alumni Office, External Resources

None

Centre for Academic Excellence
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APPLICATION FORM FOR PROGRAM PROPOSAL
A. Funding Request: This proposal will be sent to the MTCU for Approval for Funding.
☒Yes
☐No
B. College Name: Fanshawe College
C. College Contact(s): Person responsible for this proposal.
Name: Greg Yantz
Title: Associate Dean, Woodstock Campus
Telephone: 519-421-0144 ext. 222
E-mail: gyantz@fanshawec.ca

Name: Dee Morrissey
Title: Acting Director, Centre for Academic
Excellence
Telephone: 519-452-4430
E-mail: dmorrissey@fanshawec.ca

D. Proposed Program Title: Educational Support Diploma
E. Proposed Credential: Please select one (1).
☐Local Board Approved Certificate
☐Ontario College Certificate
☒Ontario College Diploma
☐Ontario College Advanced Diploma
☐Ontario College Graduate Certificate
F. Program Maps (Appendix A): Please complete and attach the two (2) Program Maps.
Form 1- Vocational Program Learning Outcomes
Form 2- Essential Employability Skills Outcomes
G. Program Description (Appendix B): Please complete and attach the Program Description
Form.
H. Program Curriculum (Appendix C): Please complete and attach the Program Curriculum
Form.
I. Regulatory Status Form (Appendix D): Please complete and attach the Regulatory Status
Form.
J.

Date of Submission to CVS:

FOR CVS USE ONLY

K. Date of CVS Response:
L. CVS Validation Decision:
☐Proposal Validated. APS Number:
Reason:
☐Proposal not Validated.
Reason:
M. CVS Signature:

Send the completed form and required appendices to: belfer@ocqas.org. For detailed information on how to complete the
Application Form for Program Proposal, please refer to the Instructions for Submission of Program Proposal document at
www.ocqas.org.
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INTRODUCTION
The process established by the Credentials Validation Service (CVS) is designed to be a
streamlined, seamless, effective, and efficient process that will allow colleges to submit and
receive validation requests and decisions in a timely manner. The document with the
instructions to complete this form (CVS Instructions for Submission of Program Proposal) is
available to all colleges on the OCQAS website (www.ocqas.org).
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F. PROGRAM MAPS (APPENDIX A): Form 1 - Vocational Program Learning Outcomes
Provincial Vocational Program Outcomes
☒ Provincial Program Standard, or
☐ Provincial Program Description
MTCU code: MTCU 51228 Educational Support

1. provide educational support in compliance with
pertinent education-related legislation, standards,
regulations and policies, health and safety legislation and
regulations, as well as organizational policies, practices and
procedures.
2. develop and implement strategies to promote and
support positive school climates that contribute to a safe,
caring and secure educational setting.
3. collaborate with members of the Individual Education
Plan (IEP) team by assisting in the development and
revision of the IEPs of learners with exceptionalities.
4. implement components of educational support
programs of instruction under the direction and support of
the IEP team and/or relevant members of the school
community.
5. lead by example to promote empathetic, positive and
pro-social behaviour in all learners to facilitate the
development of social competence in learners with
exceptionalities in accordance with their IEPs.
6. promote the development of independence in, and

Proposed Program Vocational Learning Outcomes

1. provide educational support in compliance with
pertinent education-related legislation, standards,
regulations and policies, health and safety legislation and
regulations, as well as organizational policies, practices and
procedures.
2. develop and implement strategies to promote and
support positive school climates that contribute to a safe,
caring and secure educational setting.
3. collaborate with members of the Individual Education
Plan (IEP) team by assisting in the development and revision
of the IEPs of learners with exceptionalities.
4. implement components of educational support
programs of instruction under the direction and support of
the IEP team and/or relevant members of the school
community.
5. lead by example to promote empathetic, positive and
pro-social behaviour in all learners to facilitate the
development of social competence in learners with
exceptionalities in accordance with their IEPs.
6. promote the development of independence in, and

Course Title / Course Code

See Curriculum Map Appendix E

See Curriculum Map Appendix E
See Curriculum Map Appendix E

See Curriculum Map Appendix E

See Curriculum Map Appendix E
See Curriculum Map Appendix E
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provide assistance to, learners with exceptionalities in
their performance of routine activities of daily living (ADLs)
and instrumental activities of daily living (IADLs) in
accordance with their IEPs.
7. develop and implement strategies to support learners
with exceptionalities in the appropriate use of assistive
technologies and daily living aids in accordance with their
IEPs.
8. monitor, document and report on the behaviour,
performance and progress of learners with exceptionalities
in accordance with their IEPs.
9. prepare and present a plan for engaging in ongoing
personal and professional development to promote
competence in the educational support field.

provide assistance to, learners with exceptionalities in their
performance of routine activities of daily living (ADLs) and
instrumental activities of daily living (IADLs) in accordance
with their IEPs.
7. develop and implement strategies to support learners
with exceptionalities in the appropriate use of assistive
technologies and daily living aids in accordance with their
IEPs.
8. monitor, document and report on the behaviour,
performance and progress of learners with exceptionalities
in accordance with their IEPs.
9. prepare and present a plan for engaging in ongoing
personal and professional development to promote
competence in the educational support field.

See Curriculum Map Appendix E

See Curriculum Map Appendix E
See Curriculum Map Appendix E

Add additional rows as required to complete the mapping exercise.
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F. PROGRAM MAPS (APPENDIX A): Form 2 – Essential Employability Skills Outcomes
Skill Categories

Defining Skills

Communication

•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Presenting
Visual Literacy

•

•

Understanding and applying
mathematical concepts and
reasoning
Analysing and using numerical
data
Conceptualizing
Analysing
Synthesizing
Evaluating
Decision-making
Creative and innovative thinking

•

Numeracy

Skill areas to be demonstrated by the
graduates

•

Critical Thinking
& Problem
Solving

•
•
•
•
•
•

Essential Employability Skills Outcomes

The graduate has reliably demonstrated the ability to:

•

communicate clearly, concisely, and correctly
in the written, spoken, and visual form that
fulfils the purpose and meets the needs of the
audience
respond to written, spoken, or visual messages
in a manner that ensures effective
communication
execute mathematical operations accurately

Course Title / Course Codes
(As indicated in Appendix A)

See Curriculum Map Appendix E

See Curriculum Map Appendix E

See Curriculum Map Appendix E

•
•

apply a systematic approach to solve problems
use a variety of thinking skills to anticipate and
solve problems

See Curriculum Map Appendix E
See Curriculum Map Appendix E
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Skill Categories

Defining Skills

Information
Management

•

Inter-personal

Personal

Skill areas to be demonstrated by the
graduates

•
•
•
•
•
•
•
•
•
•
•
•

Gathering and managing
information
Selecting and using appropriate
tools and technology for a task
or a project
Computer literacy
Internet skills
Team work
Relationship management
Conflict resolution
Leadership
Networking
Managing self
Managing change and being
flexible and adaptable
Engaging in reflective practice
Demonstrating personal
responsibility

Essential Employability Skills Outcomes

The graduate has reliably demonstrated the ability to:

•

•

•
•

•
•

locate, select, organize, and document
information using appropriate technology and
information systems
analyse, evaluate, and apply relevant
information from a variety of sources
show respect for the diverse opinions, values,
belief systems, and contributions of others
interact with others in groups or teams in ways
that contribute to effective working
relationships and the achievement of goals
manage the use of time and other resources to
complete projects
take responsibility for one’s own actions,
decisions, and consequences

Course Title / Course Codes
(As indicated in Appendix A)

See Curriculum Map Appendix E

See Curriculum Map Appendix E
See Curriculum Map Appendix E
See Curriculum Map Appendix E
See Curriculum Map Appendix E
See Curriculum Map Appendix E
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G. PROGRAM DESCRIPTION (APPENDIX B)
Program Description
Provide a brief description of the program, similar to what might be used as, or found in, advertising or a calendar
description.
In the school environment, the Educational Assistant’s key role is to support the teacher in working with students. They
serve a myriad of functions throughout the school day and can be an invaluable asset in the running of a smooth and
effective classroom. Specifically, an Educational Assistant (EA) can support the teacher by:
• Identifying and facilitating opportunities for increased student independence to support individual short term and long
term goals;
• Supporting the implementation of specialized programming as directed by professional staff (e.g., occupational
therapists, physical therapists, speech language pathologists);
• Collaborating with classroom teachers to develop and support learning strategies based on assessment results, Program
Development Team recommendations, and system/community support recommendations;
• Supporting the implementation of technological supports required by students in the classroom;
• Proactively supporting the physical well-being and safety needs of students in accordance with board expectations
(Management of Aggressive Behaviour Policy, Individual Behaviour Plan, Safety Plan);
• Supporting the teachers’ responsibility to communicate with parents, by sharing relevant information about students’
progress with the teacher (e.g., behaviour concerns);
• Collecting data in conjunction with the school team (e.g., classroom teacher, LST, etc.) to support individual goals
This diploma will offer courses in educational programming, child development, observation and documentation to build
students’ knowledge about the different stages of a child’s learning process. Courses in inclusion and diversity, applied
behaviour analysis, learner exceptionalities and personal care will assist students in dealing with special cases or situations
that may arise. Students will connect theory and practice through experiential learning, including in-class projects and an
elementary or secondary school-based practicum at each level of the program.

Laddering Opportunities

Provide a brief description of known laddering into and from the proposed program, e.g. certificate to diploma, diploma to
degree, apprenticeship to college, diploma to apprenticeship, college to college, diploma to college degree, etc.
The proposed diploma program will introduce students to the subject of Applied Behavioural Analysis and encourage
pathways into the Autism & Behavioural Science Graduate Certificate.

Occupational Areas

Provide a brief description of where it is anticipated graduates will find employment.
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Educational Assistants are needed in a variety of academic venues, from school boards and schools to special education and
community-based educational programs. This proposed diploma program will prepare graduates to work effectively with
exceptional students up to the age of 21 years.

Proposed Program Vocational Learning Outcomes

Provide the list of the proposed program vocational learning outcomes. These outcomes should be listed, verbatim as they
appear in Appendix A- Form 1.

The graduate has reliably demonstrated the ability to:

1. provide educational support in compliance with pertinent education-related legislation, standards, regulations and
policies, health and safety legislation and regulations, as well as organizational policies, practices and procedures.
2. develop and implement strategies to promote and support positive school climates that contribute to a safe, caring
and secure educational setting.
3. collaborate with members of the Individual Education Plan (IEP) team by assisting in the development and revision of
the IEPs of learners with exceptionalities.
4. implement components of educational support programs of instruction under the direction and support of the IEP
team and/or relevant members of the school community.
5. lead by example to promote empathetic, positive and pro-social behaviour in all learners to facilitate the development
of social competence in learners with exceptionalities in accordance with their IEPs.
6. promote the development of independence in, and provide assistance to, learners with exceptionalities in their
performance of routine activities of daily living (ADLs) and instrumental activities of daily living (IADLs) in accordance
with their IEPs.
7. develop and implement strategies to support learners with exceptionalities in the appropriate use of assistive
technologies and daily living aids in accordance with their IEPs.
8. monitor, document and report on the behaviour, performance and progress of learners with exceptionalities* in
accordance with their IEPs.
9. prepare and present a plan for engaging in ongoing personal and professional development to promote competence in
the educational support field.

Admission Requirements

Identify the Admission Requirements for the program.
Ontario Secondary School Diploma (OSSD) or equivalent, mature student status
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H. PROGRAM CURRICULUM (APPENDIX C)
Semester

Course Code/ Course
Title

(As indicated in Appendix A)

General
Total
Course Description
Education Course
Course
Hours
(indicate
with an X)

1

WRIT-1094 Reason &
Writing for Community
Studies

45

1

EDCA-1001 EAs & the
Classroom

45

1

PSYCH-1101
Interpersonal
Development

45

This course will introduce Community Studies
students to essential principles of reading,
writing, and reasoning at the postsecondary
level. Students will identify, summarize,
analyse, and evaluate multiple short readings
and write persuasive response essays to
develop their vocabulary, comprehension,
grammar, and critical thinking.
This course provides an introduction to the
foundations and principles of education, and
the role of an Educational Assistant in a
classroom setting. Students will learn how to
differentiate their role from that of a teacher,
the importance of confidentiality and safety in
the workplace, and the value of personal and
professional boundaries. Through research,
discussion, and reflection students will develop
an understanding of classroom setting and their
responsibilities as an Educational Assistant.
This course will introduce the concepts of biasfree values and multiple perspectives of
diversity as foundations for effective
interpersonal relationships. In this course,
students will assess personal values and
professional disposition, which influence
attitudes towards, and relationships with,
children, families and colleagues. Sensitive,
effective and supportive communication
methods will be identified and practiced within
the classroom setting. Both verbal and nonverbal communication skills and attitudes
9|Page
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1

EDCA-1086 Working in
Multidisciplinary Teams

45

1

EDCA-1086 Intro to
Exceptionalities

45

1

FPEA-1011 Field
Placement Orientation

15

1

FPEA-1012 Observation

21

required for collaborative professional
interactions will be emphasized throughout.
Working in an educational setting means
interacting with people in a variety of roles, and
knowing how to manage those relationships.
Students will learn how to operate within a
multidisciplinary educational team, develop
communication and conflict management skills,
and cultivate an understanding of professional
expectations. Through role-playing, group
discussions, and working through case studies,
students will explore future workplace
scenarios and learn how to navigate working on
a team.
Every day as an Educational Assistant is unique,
as they interact with a wide range of learners
with exceptionalities. In this course, students
will be introduced to communication, physical,
behavioural, intellectual, and multiple
exceptionalities and the characteristics
associated with each, while keeping in mind
that each situation is unique. In addition, they
will engage with assistive technologies that
support independence and inclusion in the
learning environment. Through research,
discussion, and practical application students
will develop their knowledge of working with
learners with exceptionalities.
Students will be introduced to the profession
and expectations of Educational Assistants. The
class content will support the student in
understanding the importance of building
relationships with children, principles of
practice, professionalism, as well as what to
expect day-to-day. Professional attitudes and
behaviours are expected at an introductory
level.
Students will gain perspective on the role of an
10 | P a g e
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Practicum

2

COMM-3082
Communications

45

2

ECED-3022 Partnership
with Families

45

2

EDCA-2024 Observation,

30

Educational Assistant, and what it looks like to
apply the theories they are learning in the
classroom to real life scenarios. This experience
will expose students to a variety of situations
they could potentially encounter during their
career, and give them a better understanding of
how an Educational Assistant operates in a
classroom setting. While being paired with an
Educational Assistant mentor who is currently
working in a school, students will practice their
documentation skills while observing students
from multiple age groups with varying needs.
This course, designed for students who plan to
work in the field of Community Studies, focuses
on professional written and verbal
communication skills. Students learn to prepare
a variety of work-related documents. In
addition, students learn about research
methods and documentation formats. The
principles of effective writing - organization,
grammar, style, clarity, and tone - are
reinforced throughout the course. The goal of
the course is to prepare students for the
communication tasks and considerations they
will encounter in the Community Studies
workplace in order to meet the needs of
employers and/or the communities they will
serve.
This course identifies the importance of
establishing respectful, inclusive and responsive
relationships with families. Students examine
positive strategies for engaging families that
promote collaboration and well-being for
children in their families. Students examine the
role of advocacy and community resources and
how they best support individual families and
their needs.
Being able to effectively observe, document,
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Tracking, Graphing &
Interpreting Practices

2

EDCA-2036 Technology in
Education

45

2

EDCA-2074 Exceptional
Learners I

45

and assess a student’s abilities in a learning
environment will allow an Educational Assistant
to successfully plan appropriate activities and
accommodations for learners with
exceptionalities. This course will equip students
with the skills to know what to look for, how to
properly record their observations, and how to
interpret information on documents such as
Individual Education Plans (IEPs). Through case
studies, discussion, and relevant research
students will gain experience in realistic settings
that will develop the necessary skills they will
need in their career as an Educational Assistant.
Technology plays a valuable role in education,
and can be a useful tool when working with
learners with exceptionalities. Students will
learn to develop strategies and opportunities
that will allow learners to access the curriculum
using assistive technology in accordance to
their current needs and Individual Education
Plans (IEPs). Through research, workshops, and
hands-on experience with assistive technology,
students will develop a working knowledge of
the latest software for the classroom setting.
This course will continue to build on the
knowledge acquired from Intro to
Exceptionalities, and dive deeper into how
students can support learners with
exceptionalities. Students will grow their
knowledge of communication, physical,
behavioural, intellectual, and multiple
exceptionalities, as well as how to develop
strategies to support independence and
inclusion in the learning environment in
accordance with their IEPs. In addition, students
will study Applied Behaviour Analysis (ABA) to
effectively implement strategies to reduce and
prevent problem behaviours for the individual
12 | P a g e
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2

FPEA-2011 Field
Practicum 1

147

2

FPEA-2012 Field Seminar
1

15

3

EDCA-3088
Developmental
Psychology

45

3

EDCA-3064 Education in
the Classroom

45

learner. Through analysis, workshops, and
collaboration students will continue to develop
their knowledge of working with learners with
exceptionalities.
In an elementary classroom setting, students
will have the opportunity to work with students
with special needs in a supervised environment
with guidance from a mentor. Students will use
this experience to implement strategies that
will help develop their skills to support learners
with exceptionalities.
This course is designed to integrate theory with
practice, as well as to provide peer support for
problem solving and sharing successful
practicum experiences. This gives students an
open forum to write, discuss, practice and
reflect on the skills, knowledge and dispositions
needed to be successful in the field. The
students will develop a professional e-portfolio
as a tool for documenting their skills,
knowledge of the vocational learning outcomes
and ongoing professional learning.
It is important for Educational Assistants to
understand human development, and how
change happens in each stage of life including,
but not limited to, social, emotional, physical,
and cognitive growth. Students will examine
psychological theories, learn how to identify
abnormal patterns in development, and how to
create a positive and pro-social environment
that promotes growth for learners with
exceptionalities. Through analysis, research,
and workshops, students will cultivate an
understanding of human development and how
that impacts education.
Educational Assistants need to have an
understanding of the Ontario Curriculum in
order to effectively support learners with
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3

EDCA-3044
Implementation of
Instructional Strategies

30

3

EDCA-3023 Exceptional
Learners II

45

exceptionalities in the classroom environment.
In this course, students will examine the literacy
and mathematics curriculum their students will
be learning. This knowledge will aid students’
ability to implement strategies to promote and
support their students in the learning
environment. Through research, case study
analysis, and workshops, students will focus on
meeting the needs of learners with
exceptionalities in the classroom as it relates to
the Ontario Curriculum.
Every classroom is unique, just as every student
is unique. Every student with exceptionalities
learns differently and has diverse needs.
Because of this, Educational Assistants need to
be able to appropriately apply concepts such as
differentiated instruction (DI) and universal
design for learning (UDL) in order to meet
students’ individual needs, and allow them to
participate and learn effectively in an inclusive
classroom. Students will utilize applied
research, discussion, and projects in order to
develop their skills in planning to meet
students’ individual learning styles and needs.
This course will continue to build on the
knowledge acquired from Intro to
Exceptionalities, and dive deeper into how
students can support learners with
exceptionalities. Students will grow their
knowledge of communication, physical,
behavioural, intellectual, and multiple
exceptionalities. In addition, they will learn
strategies to support learners with
exceptionalities with their performance of
routine activities of daily living (ADLs) and
instrumental activities of daily living (IADLs),
and continue to study Applied Behaviour
Analysis (ABA). Through analysis, workshops,
14 | P a g e

Ontario College Quality Assurance Service (OCQAS)
CVS Application Form for Program Proposal
Revised January 13, 2015

3

EDCA-3037 Inclusion and
Cultural Diversity

45

3

FPEA-3011 Field
Practicum 2

147

3

FPEA-3012 Field Seminar
2

15

4

EDCA-4086 Applied
Behavioural Analysis

45

and collaboration students will continue to
develop their knowledge of working with
learners with exceptionalities.
The educational sector is becoming increasingly
diverse, and Educational Assistants will need to
know how to interact appropriately within that
environment. Students will cultivate awareness
and sensitivity, develop strategies to promote
inclusion and equity, and create a safe and
welcoming educational environment for
learners with exceptionalities. Through case
studies, research, and discussion, students will
examine how inclusion practices enhance the
classroom and reflect on best practices to
support learners with exceptionalities.
In a secondary classroom setting, students will
have the opportunity to work with students
with special needs in a supervised environment
with guidance from a mentor. Students will use
this experience to implement strategies that
will help develop their skills to support learners
with exceptionalities.
This course is designed to integrate theory with
practice, as well as to provide peer support for
problem solving and sharing successful
practicum experiences. This gives students an
open forum to write, discuss, practice and
reflect on the skills, knowledge and dispositions
needed to be successful in the field. The
students will continue to develop their
professional e-portfolio as a tool for
documenting their skills and knowledge and
ongoing professional learning.
In any learning environment, being able to
effectively manage behaviour is important if
learning is to occur. In this course, students will
learn how to identify challenging or problematic
behaviour, develop a working knowledge of
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4

EDCA-4036 Technology in
Education II

45

4

EDCA-4003 Supporting
Personal Care

45

4

FPEA-4011 Field
Practicum 3

252

preventative and remedial interventions
strategies, and how to properly document and
assess the behaviour of learners with
exceptionalities. Through case studies,
workshops, and research students will learn
how to appropriately identify and address
behaviour management issues.
This course will continue to build on the
knowledge acquired from Technology in
Education I. Students will add more strategies
to their toolbox that will support the
independence of learners with exceptionalities
in the classroom including such devices as:
listening or reading aids, computer software,
and speech and augmentation aids. Through
research, workshops, and hands-on experience
with assistive technology, students will develop
a deeper working knowledge of the latest
technologies and devices for the classroom
setting.
Educational Assistants will work with learners
with a range of exceptionalities, including
physical and medical. In order to successfully
support learners who present these
exceptionalities students will require a specific
type of knowledge base including, but not
limited to, feeding techniques, safe handling,
toileting, positioning and transferring
techniques, as well as assistive devices and
mobility aids. Through workshops, research,
and hands-on training, students will be
equipped to successfully support learners with
physical and medical exceptionalities in a safe
and secure educational setting.
In an elementary or secondary classroom
setting, students will have the opportunity to
work with students with exceptionalities in a
supervised environment with guidance from a
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mentor. Students will use this experience to
implement strategies that will help develop
their skills to support learners with
exceptionalities.
Add additional rows as required to complete the curriculum chart.
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I. REGULATORY STATUS FORM (APPENDIX D)
Please complete the following:
There IS a legislative requirement that program graduates must be certified or licensed by a
regulatory authority to practice or work in the occupation
☐ Mandatory recognition of a regulatory authority exists and is being sought.
(Please refer to Section A below- Mandatory Regulatory Requirements)

There IS or IS NOT a voluntary (i.e., not required by legislation) licensing or certification for
entry to practice in the profession or trade.
☐ YES
☒ NO
☐ Voluntary recognition of a regulatory authority IS being sought.
(Please refer to Section B below- Recognition by Voluntary Association)
☐ Voluntary recognition is NOT being sought*.
Please explain why:
*Note: There may be titling implications for programs that are not seeking recognition in an area
where existing programs have secured recognition.
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A. MANDATORY REGULATORY REQUIREMENTS
Where licensing or certification is required by legislation for entry to practice in the profession
or trade, the Ministry of Training, Colleges and Universities requires that colleges ensure that
their programs will meet the requirements of the regulatory body in order to be approved for
funding.

Name of regulatory authority:
Status (please select ALL that apply)
☐ Accreditation or approval by the regulatory authority / designated third party received.
Date of recognition:
☐ The college is working toward accreditation with the regulatory authority/ designated
third party.
Describe current status of application:
Expected date of recognition:
☐ The regulatory authority does not accredit educational programs directly or through
designated third party. Formal acknowledgement (e.g. in its published or legislated
registration requirements) that the program graduates will be eligible to write any required
certifying or registration exam(s) or that the program is otherwise recognized for the
purposes of certifying or registering a graduate is being sought.
Please submit an acknowledgement and/or evidence from the regulatory authority
regarding the status of the recognition.
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B. RECOGNITION BY VOLUNTARY ASSOCIATION
Colleges may choose to have a program accredited or recognized by a voluntary membership
organization or association. Graduate eligibility for association recognition or adherence to
standards imposed by the body is a recommendation and not a requirement for program
funding approval by the Ministry of Training, Colleges and Universities.

Name of voluntary association:
Status (please select ALL that apply)
☐ The college is working toward recognition.
Describe current status of application:
Expected date of recognition:
☐ Recognition has been received.
Date of recognition:
Type of recognition (e.g. accreditation, graduates eligible to write membership exams, etc.):
☐ The association does not recognize educational programs directly or through designated
third party. Formal recognition (e.g. in its published requirements) that the program
graduates will be eligible to write any required certifying or registration exam(s) or that the
program is otherwise recognized for the purposes of certifying or registering a graduate is
being sought.
Please submit an acknowledgement and/or evidence from the regulatory authority or
voluntary association regarding the status of the recognition.
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APPENDIX E – Program Outcomes – Curriculum Map

PROGRAM MAPPING (Educational Assistant)

2.    develop and implement strategies to promote and support positive school climates that contribute to a safe, caring and
secure educational setting*.
3.     collaborate with members of the Individual Education Plan (IEP) team* by assisting in the development and revision of the
IEPs* of learners with exceptionalities*.
4.     implement components of educational support programs of instruction under the direction and support of the IEP team*
and/or relevant members of the school community*.
5.     lead by example to promote empathetic, positive and pro-social behaviour in all learners* to facilitate the development of
social competence in learners with exceptionalities* in accordance with their IEPs*.

X

X

X

X

X

X

X

X

ACADEMIC CHAIR:
Date Completed:

EDCA 2036 Technology in
Education I

EDCA 2074 Exceptional Learners I

FPEA 2011 - Field
Practicum I

FPEA 2012 - Field
Seminar I

X

X

X

X

X

X

# OF COURSES
EVALUATING THE
OUTCOME

EDCA 2024 Observation, Tracking,
Graphing & Interpreting
Practices

X

X

X

X

X
X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
X

6

X

7

X

X

X

10

7
X
7

X

4

4

5

X

4

X

X

X

X

X

X

3

6

7

NB - Only indicate the outcomes that are Taught & Evaluated (TE or TRE) in a course
PROGRAM COORDINATOR:

ECED 3022 Partnership with
Families

X

10

6.     promote the development of independence in, and provide assistance to, learners with exceptionalities* in their
performance of routine activities of daily living (ADLs) and instrumental activities of daily living (IADLs) in accordance with their
IEPs*.
7.     develop and implement strategies to support learners with exceptionalities* in the appropriate use of assistive
technologies* and daily living aids* in accordance with their IEPs*.
8 monitor, document and report on the behaviour, performance and progress of learners with exceptionalities* in accordance
with their IEPs*.
9.     prepare and present a plan for engaging in ongoing personal and professional development to promote competence in the
educational support field.
TOTAL # OF OUTCOMES EVALUATED BY EACH COURSE
GM = General Education (mandatory) G = General Education (elective)

FPEA 1012 Observation Field
Practicum

X

EDCA 1009 - Working
in Multidisciplinary
Teams

X

LEVEL TWO
FPEA 1011 - Field
Placement Orientation

1.    provide educational support in compliance with pertinent education-related legislation, standards, regulations and policies,
health and safety legislation and regulations, as well as organizational policies, practices and procedures.

PSYC 1101 Interpersonal
Development

The graduate has reliably demonstrated the ability to: (Source: MTCU Code )

EDCA 1001 - EAs &
the Classroom

PROGRAM VOCATIONAL LEARNING OUTCOMES

EDCA 1086 - Intro to
Exceptionalities

LEVEL ONE

Analysis of Mapping Results:

X

4

X

X

X

X

X

X

8

6

X

6
7

X

X

9

5

5

PROGRAM MAPPING (Educational Assistant)

2.    develop and implement strategies to promote and support positive school climates that contribute to a safe, caring and
secure educational setting*.
3.     collaborate with members of the Individual Education Plan (IEP) team* by assisting in the development and revision of the
IEPs* of learners with exceptionalities*.
4.     implement components of educational support programs of instruction under the direction and support of the IEP team*
and/or relevant members of the school community*.
5.     lead by example to promote empathetic, positive and pro-social behaviour in all learners* to facilitate the development of
social competence in learners with exceptionalities* in accordance with their IEPs*.

EDCA 3037 - Inclusion and
Cultural Diversity

FPEA 3011 - Field
Practicum II

FPEA 3012 - Field Seminar
II

EDCA 4086 - Applied
Behaviour Analysis

EDCA 4036 - Technology in
Education II

EDCA 4003 - Supporting
Personal Care

FPEA 4011 - Field
Practicum III

X

X

X

X

X

X

X

X

X

X

X
11

X

X

TOTAL # OF OUTCOMES EVALUATED BY EACH COURSE
V = Vocational Courses E = Essential Employability Skills Courses
GM = General Education (mandatory) G = General Education (elective)

X

X

X

X

X

X

X

X
X

X

ACADEMIC CHAIR:
Date Completed:

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
X

11
5
9
9

7
X
X

5

X

X

X

4

7

X

X

6

NB - Only indicate the outcomes that are Taught & Evaluated (TE or TRE) in a course

PROGRAM COORDINATOR:

X

X

6.     promote the development of independence in, and provide assistance to, learners with exceptionalities* in their
performance of routine activities of daily living (ADLs) and instrumental activities of daily living (IADLs) in accordance with their
IEPs*.
7.     develop and implement strategies to support learners with exceptionalities* in the appropriate use of assistive
technologies* and daily living aids* in accordance with their IEPs*.
8 monitor, document and report on the behaviour, performance and progress of learners with exceptionalities* in accordance
with their IEPs*.
9.     prepare and present a plan for engaging in ongoing personal and professional development to promote competence in the
educational support field.

# OF COURSES
EVALUATING THE
OUTCOME

EDCA 3023 - Exceptional
Learners II

1.    provide educational support in compliance with pertinent education-related legislation, standards, regulations and policies,
health and safety legislation and regulations, as well as organizational policies, practices and procedures.

EDCA 3044 - Implementing
Instructional Strategies

The graduate has reliably demonstrated the ability to: (Source: MTCU Code )

EDCA 3064 - Education in
the Classroom

PROGRAM VOCATIONAL LEARNING OUTCOMES

LEVEL FOUR

EDCA 3088 Developmental Psychology

LEVEL THREE

Analysis of Mapping Results:

3

X

X

X

9

5

X

X

X

X

X

X
X

6

8

7

9

7
7
3

APPENDIX E – Program Outcomes – Curriculum Map

PROGRAM MAPPING (Educational Assistant)
WRIT 1094 - Reason
& Writing for
Community Studies

EDCA 1001 - EAs &
the Classroom

PSYC 1101 Interpersonal
Development

EDCA 1086 - Intro to
Exceptionalities

EDCA 1009 Working in
Multidisciplinary
Teams

FPEA 1012 Observation Field
Practicum

FPEA 1011 - Field
Placement
Orientation

COMM 3082 Communications

ECED 3022 Partnership with
Families

EDCA 2024 Observation,
Tracking, Graphing &
Interpreting Practices

EDCA 2036 Technology in
Education I

EDCA 2074 Exceptional Learners
I

FPEA 2011 - Field
Practicum I

FPEA 2012 - Field
Seminar I

1. communicate clearly, concisely and correctly in the written, spoken, and visual form
that fulfills the purpose and meets the needs of the audience.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

2. respond to written, spoken, or visual messages in a manner that ensures effective
communication.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

The graduate has reliably demonstrated the ability to: (Source:
MTCU Code)

3. execute mathematical operations accurately.

X

4. apply a systematic approach to solve problems.

X

X

X

X

X

5. use a variety of thinking skills to anticipate and solve problems.

X

X

X

X

X

6. locate, select, organize, and document information using appropriate technology
and information systems.

X

X

X

X

7. analyze, evaluate, and apply relevant information from a variety of sources.

X

X

X

X

8. show respect for the diverse opinions, values, belief systems, and contributions of
others.

X

X

X

X

9. interact with others in groups or teams in ways that contribute to effective working
relationships and the achievement of goals.

X

X

X

X

10. manage the use of time and other resources to complete projects.

X

X

X

X

11. take responsibility for one’s own actions, decisions, and consequences.

X

X

10

8

TOTAL # OF OUTCOMES SUPPORTED BY EACH COURSE

PROGRAM COORDINATOR:
ACADEMIC CHAIR:
Date Completed:

6

9

Analysis of Mapping Results:

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

11

10

X

X

X

10

5

8

10

8

9

9

9

14
14
1

X

X

# OF COURSES
SUPPORTING THE
OUTCOME

LEVEL TWO

LEVEL ONE

PROGRAM ESSENTIAL EMPLOYABILITY SKILLS OUTCOMES

12
13
13
11
13
12
11
8

PROGRAM MAPPING (Educational Assistant)

EDCA 3088 Developmental
Psychology

EDCA 3064 - Education
in the Classroom

EDCA 3044 Implementing
Instructional Strategies

EDCA 3023 Exceptional Learners II

EDCA 3037 - Inclusion
and Cultural Diversity

FPEA 3011 - Field
Practicum II

FPEA 3012 - Field
Seminar II

EDCA 4086 - Applied
Behaviour Analysis

EDCA 4036 Technology in
Education II

EDCA 4003 Supporting Personal
Care

FPEA 4011 - Field
Practicum III

1. communicate clearly, concisely and correctly in the written, spoken, and visual
form that fulfills the purpose and meets the needs of the audience.

X

X

X

X

X

X

X

X

X

X

X

2. respond to written, spoken, or visual messages in a manner that ensures effective
communication.

X

X

X

X

X

X

X

X

X

X

X

X

X

PROGRAM ESSENTIAL EMPLOYABILITY SKILLS OUTCOMES

The graduate has reliably demonstrated the ability to: (Source:
MTCU Code)

3. execute mathematical operations accurately.

X

X

4. apply a systematic approach to solve problems.

X

X

X

X

X

X

X

X

X

X

X

5. use a variety of thinking skills to anticipate and solve problems.

X

X

X

X

X

X

X

X

X

X

X

6. locate, select, organize, and document information using appropriate technology
and information systems.

X

X

X

X

X

X

X

X

X

X

X

7. analyze, evaluate, and apply relevant information from a variety of sources.

X

X

X

X

X

X

X

X

X

X

X

8. show respect for the diverse opinions, values, belief systems, and contributions of
others.

X

X

X

X

X

X

X

X

X

X

X

9. interact with others in groups or teams in ways that contribute to effective working
relationships and the achievement of goals.

X

X

X

X

X

X

X

X

X

X

X

10. manage the use of time and other resources to complete projects.

X

X

X

X

X

X

X

X

X

X

X

11. take responsibility for one’s own actions, decisions, and consequences.

X

X

X

X

X

X

X

X

X

X

X

TOTAL # OF OUTCOMES SUPPORTED BY EACH COURSE

10

11

11

10

10

10

11

11

PROGRAM COORDINATOR:
ACADEMIC CHAIR:
Date Completed:

Analysis of Mapping Results:

# OF COURSES
SUPPORTING THE
OUTCOME

LEVEL FOUR

LEVEL THREE

11
11
4
11
11
11
11
11
11
11
11

APPENDIX F
Program Delivery Information (PDI) Form to Calculate Program Funding Parameters
Total Hours Required per Student

College: Fanshawe College

Program title: Educational Support

Indicate the number of hours that a student is required to spend in each instructional
setting in each semester or level of this program. All hours in all instructional settings
are to be noted.
Funded Instructional Settings*

Semester/Level
1
2
3
4

Classroom instruction

240

225

225

135

825

21

147

147

252

567

TOTAL

261

372

372

387

1392

Non-funded Instructional
Settings*

Semester/Level
1
2
3
4

5

6

7

8

9

Total

Laboratory/workshop/fieldwork
Independent (self-paced) learning
One-on-one instruction
Clinical placement
Field placement/work placement
Small group tutorial

5

6

7

8

9

Co-op work placement - Mandatory
Co-op work placement - Optional
TOTAL
*Definitions for each instructional setting can be found in the Request for Approval for Funding Form.

Total

Appendix G: Detailed Course Delivery
Program: Educational Support Diploma
School:
Woodstock

Course Code

Starting Term:
Starting Year:

Hours

Course Name

Weeks /
Term

Course
Status

Fall
2020

No. of
Sections

Proposed
Section
Size

Course Delivery Space (hours distribution per week)
Classroom Laboratory

Level 1
WRIT-1094
EDCA-1001
PSYC-1101
EDCA-1009
EDCA-1086
FPEA-1011
FPEA-1012
Level 2
COMM-3082
ECED-3022
EDCA-2024
EDCA-2036
EDCA-2074
FPEA-2011
FPEA-2012
Level 3
EDCA-3088
EDCA-3064
EDCA-3044
EDCA-3023
EDCA-3037]
FPEA-3011
FPEA-3012
Level 4
EDCA-4086
EDCA-4036
EDCA-4003
FPEA-4011

Reason & Writing for Community Studies
EAs & the Classroom
Interpersonal Development
Working in Multidisciplinary Teams
Intro to Exceptionalities
Field Placement Orientation
Observation Practicum
Total

45
45
45
45
45
15
21
261

15
15
15
15
15
15
15

existing
new
existing
new
new
new
new

1
1
1
1
1
1
1

35
35
35
35
35
35
35

Communications
Partnership with Families
Observation, Tracking, Graphing Practices
Technology in Education 1
Exceptional Learners I
Field Practicum 1
Field Seminar 1
Total

45
45
30
45
45
147
15
372

15
15
15
15
15
15
15

existing
existing
new
new
new
new
new

1
1
1
1
1
1
1

35
35
35
35
35
35
35

Developmental Psychology
Education in the Classroom
Implementation of Instructional Strategies
Exceptional Learners II
Inclusion and Cultural Diversity
Field Practicum 2
Field Seminar 2
Total

45
45
30
45
45
147
15
372

15
15
15
15
15
15
15

new
new
new
new
new
new
new

1
1
1
1
1
1
1

35
35
35
35
35
35
35

Applied Behaviour Analysis
Technology in Education II
Supporting Personal Care
Field Practicum 3

45
45
45
252
387

15
15
15
15

new
new
new
new

1
1
1
1

35
35
35
35

Program Total Hours

Total

1392

Dedicated Computer
Space
Room

Online

Additional Comments
None

Appendix H - Multi-Year Budget Proforma with Net Present Value (NPV)
Program Name: Educational Support
Program type: Ontario College Diploma

Incremental revenues
Grants:
Educational Support

Notes
1

Tuition:
Educational Support
Program Specific fee **

2,3,4

Other associated revenue
sub-total

Incremental expenses
Indirect salaries:
Admin/Support staff
Teaching salaries:
Full time - number required

- cost @
Part time - hours per week req'd
- cost @
Coord stipend
- Cost @

$142,281
5.
see below
$3,679

One time costs - facilities
fitup/equipment
6.
Other startup - curriculum development
Operating expenses
Capital expenses
sub-total

incremental cash inflows
CTO%
Net present value @ 8%

Year 1

Year 2

n/a

n/a

Year 3

Year 4

Year 6

Year 5

Year 7

Year 8

Year 9

Year 10

Total

0

4,253

16,067

32,134

43,948

48,201

48,201

48,201

241,006

305,808
0

556,394
0

583,067
0

581,045
0

581,045
0

581,045
0

581,045
0

581,045
0

581,045
0

581,045
0

5,512,580
0

0
305,808

0
556,394

0
583,067

0
585,298

0
597,112

0
613,179

0
624,993

0
629,246

0
629,246

0
629,246

0
5,753,586

0

0

0

0

0

0

0

0

0

0

0

0
0
45
66,456
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
0
96
140,852
1
3,679

0
25,000
62,000

0
1,334,123
36,790
0
25,000
62,000
0
0

157,135

144,531

144,531

144,531

144,531

144,531

144,531

144,531

144,531

144,531

1,457,913

148,673

411,863
74%

438,536
75%

440,767
75%

452,581
76%

468,648
76%

480,462
77%

484,715
77%

484,715
77%

484,715
77%

4,295,673

$2,775,429

Appendix H - Multi-Year Budget Proforma with Net Present Value (NPV)
Notes:
1. Grant value per enrolment based on existing program at other insitutions (wght 1.2, F.U 1.2, MCU code 51228)
2. Tuition based on standard program net of bursary holdback/international student recovery
3. 25 International per year, balance domestic enrolments assumed
4. Based on lvl 1 enrolment total of 25 in yr1, 30 in yr 2, 35 in yr 3 and ongoing
5. Based on 17.4 tch lvl 1, 24.8 tch in levels 2/3, 25.8 tch in lvl 4 plus 3 hrs coord release
6. Software costs related to assisted learning technologies
7. Curriculum development based on $25,000/year of program plus $12,000 for marketing.

INPUT FIELDS

Tuition - domestic lvl 1/2
(per term) lvl 3/4

$1,250.89
$1,252.64

Grant all levels
(per term)

$1,417.68

Program specific fee all levels

$0.00

Tuition - international lvl 1/2
(per term) lvl 3/4

$6,648.00
$6,648.00

Enrolment split domestic
international
Part time / Partial load split %

Number of weeks for PT/PL

hrly rate
(incl. ben's)

29%
71%
PT
PL
PT
PL

80%
20%
$96.23
$105.17
15

Tuition less bursary holdback
Tuition less bursary holdback

Tuition less International student recovery
Tuition less International student recovery

Appendix H - Multi-Year Budget Proforma with Net Present Value (NPV)

Enrolment table
level 1 - Fall
level 2 - Winter
level 3
level 4
Tuition rates
level 1
level 2
level 3
level 4

Program name
Domestic
0
0
0
0
0

YEAR 1
Int'l

25
21
0
0
46

Domestic
1,250.89
1,250.89
1,252.64
1,252.64

Int'l
6,648.00
6,648.00
6,648.00
6,648.00

Domestic
1,417.68
1,417.68
1,417.68
1,417.68

Int'l
0.00
0.00
0.00
0.00

25
21
0
0
46

Grant values

level 1
level 2
level 3
level 4

Enrolment table
level 1 - Fall
level 2 - Winter
level 3
level 4
Tuition rates
level 1
level 2
level 3
level 4

Program name
Domestic
5
4
0
0
9

YEAR 2
Int'l

25
22
18
17
82

Domestic
1,250.89
1,250.89
1,252.64
1,252.64

Int'l
6,648.00
6,648.00
6,648.00
6,648.00

Domestic
1,417.68
1,417.68
1,417.68
1,417.68

Int'l
0.00
0.00
0.00
0.00

Grant values

level 1
level 2
level 3
level 4

30
26
18
17
91
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Enrolment table
level 1 - Fall
level 2 - Winter
level 3
level 4
Tuition rates
level 1
level 2
level 3
level 4
Grant values
level 1
level 2
level 3
level 4

Enrolment table
level 1 - Fall
level 2 - Winter
level 3
level 4
Tuition rates
level 1
level 2
level 3
level 4
Grant values
level 1
level 2
level 3
level 4

Program name
Domestic
10
9
3
3
25

YEAR 3
Int'l

25
21
19
18
83

Domestic
1,250.89
1,250.89
1,252.64
1,252.64

Int'l
6,648.00
6,648.00
6,648.00
6,648.00

Domestic
1,417.68
1,417.68
1,417.68
1,417.68

Int'l
0.00
0.00
0.00
0.00

Program name
Domestic
10
9
8
7
34

35
30
22
21
108

YEAR 4
Int'l

25
21
18
17
81

Domestic
1,250.89
1,250.89
1,252.64
1,252.64

Int'l
6,648.00
6,648.00
6,648.00
6,648.00

Domestic
1,417.68
1,417.68
1,417.68
1,417.68

Int'l
0.00
0.00
0.00
0.00

35
30
26
24
115

EA
The Role of the Educational Assistant
NCE
E
D
EN
P
E
D
A key element of the
IN EA
role is to facilitate
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A key element of
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A key element of the EA role
is to be a collaborative member
of the multidisciplinary
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with all staff to promote
student success.
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Educational Assistants (EA) are valuable members of the school team and play a vital role in
supporting equitable and inclusive classrooms and school environments that are responsive
to student strengths, needs and overall well-being.
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Domain
Supporting
Independence
A key element of the EA role is to
facilitate student in support
of their goals.

Tasks and Activities
• Promote and celebrate student independence;
• Identify and facilitate opportunities for increased student independence to
support individual short term and long term goals;
• Provide time and space to allow for independence;
• Employ prompting and fading, in accordance with the prompting hierarchy;
• Support the implementation of specialized programming as directed by
professional staff (e.g., OT, PT, SLP);
• Support the implementation of assistive technology and specialized
equipment to support independence for individual students, groups of
students, and/or the class;
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• Support the development of materials to promote independence
(e.g. , visual supports, alternative formats, independent tasks);
• Encourage students to make choices and communicate their needs;
• Maintain professional relationships with students;

• Support students to generalize new skills across environments
(e.g., between classes, work experience);
• Employ prevention, intervention and restraint in the event of imminent risk
to self and others in accordance with Behaviour Management Systems
training.

Supporting
Inclusion

• Promote a sense of belonging for all and support students to be included
and engaged in all aspects of the school day;

A key element of the EA role is to
foster an appreciation of diversity
and contributing to a school culture
of respect and belonging.

• Provide universal supports for learning in collaboration with the teacher;

• Support students to work toward individual goals while participating in
the classroom with age appropriate peers;

• Support the student to access their program as provided by the teacher;
• Provide individual student/school-wide supports during non-instructional
times (e.g., supervision duties, alternative recess programs, clubs, breakfast
program, etc.);
• Collaborate with classroom teachers to develop and support learning
strategies based on assessment results, Program Development Team
recommendations, and system/community support recommendations ;
• Identify opportunities for peer interactions to support and encourage peer
relationships;
• Support the implementation of technological supports required by
students in the classroom;
• Support students to be fully included in their learning environment.

Domain
Supporting
Well-Being
A key element of the EA role is
to promote and support optimal
individual student well-being,
including the cognitive, emotional,
physical and social domains.

Tasks and Activities
• Honour students’ strengths, interests and prior knowledge;
• Employ positive reinforcement to shape behaviour and support student
learning;
• Support students’ physical well-being by supporting their personal care
needs (e.g., feeding, diapering, toileting);
• With appropriate training, assist students with medication and medical
procedures as required;
• Perform lifts, transfers, suctioning, catheterization, and other procedures in
accordance with training by a qualified practitioner;
• Employ strategies and supports that respect the dignity of students;
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• Employ the gradual release of adult responsibility and a continual focus on
skill building to support individual student goals;
• Proactively support the safety needs of students in accordance with board
expectations (Management of Aggressive Behaviour Policy, Individual
Behaviour Plan, Safety Plan);
• Complete accident/injury/incident forms as necessary;

• Support social well-being by facilitating the development of positive peer
relationships (e.g., authentic engagement, peer pals, best buddies);
• Respond to urgent student needs as directed by administration.

Collaboration and
Communication

• Develop and maintain professional relationships with students, parents
and staff;

A key element of the EA role is
to be a collaborative member of
the multidisciplinary educational
team and effectively communicate
with all staff to promote student
success.

• Provide input to teachers on student progress and possible opportunities
for students to move towards independence;

• Respect the dignity and self worth of all students;

• Support the teachers’ responsibility to communicate with parents, by
sharing relevant information about students’ progress with the teacher
(e.g., behaviour concerns);
• Collect data in conjunction with the school team (e.g., classroom teacher,
LST, etc.) to support individual goals;
• Maintain professional standards of communication regarding what and
how information is shared (e.g., factual, objective, confidential);
• Participate in professional development training opportunities.
• Under the direction of the teacher, support the delivery of program according to the student’s Individual Behaviour Plan, Individual Education Plan or
Safety Plan.

Responsibilities assigned to the Educational Assistant within a school
are fluid and flexible based on the needs of the school as a whole.
Support to individual students may vary over the course of the year as needs change.

Guiding Principles for Special Education
1.

All students can succeed.

2.

Each student has their own unique patterns of learning. Patterns of learning may vary greatly within
a classroom. Teachers need to plan for diversity, give students tasks that respect their abilities, use
dynamic and flexible groups for instruction, and provide ongoing assessment.

3.

The TVDSB Mission of, “We build each student’s tomorrow, every day” should be supported by
maximizing student learning.

4.

The practice of providing a range of services and placements shall be maintained.

5.

Regular classrooms should be the first placement of choice for all students throughout their education
career as per Regulation 181/98.

6.

Parent(s)/legal guardian(s), students and staff must be engaged as equal partners in achieving student
success. Group collaboration is imperative to ensure appropriate programming, placement decisions
and the implementation of an effective IEP.

7.

Parent(s)/legal guardian(s), students, staff and public involvement are essential in creating a caring
culture of learning designed to optimize the development, establishment and
implementation of programs and support services.

8.

Educators, students and families require the support of the broader community to create a learning
environment that supports students with Special Education needs.

9.

Ongoing communication with students, parent(s)/legal guardian(s), staff, SEAC and other stakeholders
is an important strategy in maintaining links with the broader community sector.
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10. Fairness is not sameness - fairness can be achieved through the recognition of individual needs and

addressed through modified programs, accommodations, universal designs and classroom practice.

11. Universal design, differentiated instruction and assessment “for” learning are effective and

interconnected means of meeting the learning or productivity needs of any group of students.

12. Special Education programs and services are founded on evidence-informed and evidence- based
research, tempered by experience.

EDUCATIONAL SUPPORT DIPLOMA
NEW PROGRAM DEVELOPMENT – EXTERNAL STAKEHOLDER PANEL
DECEMBER 7TH, 2018 | 8:30 – 10:30 A.M.
K1014 – FANSHAWE COLLEGE, LONDON CAMPUS

PRESENT:
INTERNAL:

GREG YANTZ –CHAIR, W OODSTOCK CAMPUS
KRISTIN SCHROEDER – FACULTY, W OODSTOCK CAMPUS
SHERRY MCEVOY – CURRICULUM CONSULTANT, CENTRE FOR ACADEMIC EXCELLENCE (RECORDING)

EXTERNAL:

ANDREA LEATHAM – LEARNING SUPERVISOR – SPECIAL EDUCATION, THAMES VALLEY DISTRICT
SCHOOL BOARD (TVDSB)
KELLY HOLBROUGH – SUPERINTENDENT OF EDUCATION, LONDON DISTRICT CATHOLIC SCHOOL BOARD

(LDCSB)
JUDITH DESJARDINS – LEARNING SUPERVISOR – SPECIAL EDUCATION, LONDON DISTRICT CATHOLIC
SCHOOL BOARD

CALL TO ORDER AND INTRODUCTIONS:
Greg Yantz called the External Stakeholder Panel Meeting to order to discuss the Educational Support
diploma new program development at 8:30 a.m. on December 7th, 2018 in K1014 at Fanshawe College
London Campus.

WELCOME, INTRODUCTIONS & OVERVIEW OF PROPOSED PROGRAM – GREG
YANTZ
WHY ONLY SCHOOL BOARD PARTICIPATION IN EFG

•

In Stage-gate 1 of program development, Greg Yantz and Sherry McEvoy met with
Superintendents from LDCSB and TVDSB to determine interest in and demand for this program
among the two primary local employers. Both employers confirmed a current shortage of
Educational Assistants and their interest in partnering in this program development.

•

This EFG was limited to participation from the two school boards as they are the primary local
employers for EAs. As professional educators and administrators, they are deeply involved in hiring
and training, as well as have knowledge of data and trends associated with the profession.
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ORIGIN OF NEW PROGRAM DEVELOPMENT
•

•
•

Fanshawe College does not have an EA diploma, however, student demand data shows students
in our catchment are going to Conestoga, Mohawk and other colleges. In addition, the
Woodstock/Oxford Campus draws increasingly from catchments to the east (e.g., Kitchener,
Waterloo, Cambridge).
Fanshawe’s Recruitment Office has endorsed this program idea as one that is frequently requested
by prospective students.
TVDSB and LDCSB both resoundingly confirmed the need for more EAs in the school system.

TARGET STUDENTS
 Primarily direct entry, however, international students may also be attracted to this 2 year program.

OVERVIEW OF NEW PROGRAM DEVELOPMENT PROCESS – SHERRY MCEVOY
INTERNAL REQUIREMENTS FOR APPROVAL
•

Business Plan
o Internal & External Consultations
o Labour Market Demand
o Student Demand
o Social Demand

EXTERNAL REQUIREMENTS FOR APPROVAL
•
•

CVS – Breadth and Depth appropriate to the credential
Ministry of Advanced Education and Skills Development

PANEL DISCUSSION – LEAD BY GREG YANTZ
REVIEW OF THE PROGRAM STANDARD AND PROGRAM LEARNING OUTCOMES (PVOLS)
•

•

Greg Yantz reviewed the PVLOs as they exist in the MTCU 51228 Educational Support Diploma
Program Standard. It was noted that this Standard was published in 2012 and may/may not reflect
nuances of today’s career requirements.
The participants reviewed the PVLOs and ratified the list (did not add any additional PVLOs).
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CAN YOU COMMENT ON DEMAND FOR A PROGRAM LIKE THIS ONE IN SOUTHWESTERN ONTARIO?
Labour Market Demand:
•
•

•

Overall, the panelists were very supportive of, and excited about the program.
Developmental Service Workers and Early Childhood Educators are currently the two primary
professions fulfilling EA roles for the Boards, however, unmet demand for EAs has made both
boards anxious to be engaged in the program’s development.
Currently, the pathway to permanent employment is largely via long term assignment contracts.

WHAT ARE SOME EFFECTIVE WAYS TO INTEGRATE EXPERIENTIAL LEARNING INTO THE
PROGRAM?
•
•

•

•
•

•
•

Greg Yantz informed to the group that, based on the common model for EA diplomas, Fanshawe
would anticipate integrating 2 placement opportunities.
The panelists recommended providing some options for early exposure to classroom environment
for students via placement (i.e. in semester 1) to give the students context for their learning. This
early placement opportunity would be observational in nature and the students would not be given
active classroom roles.
For the second placement, in particular (where students are working directly with children), it was
noted that it is important for EAs to have a consistent presence in the classroom if the student
hopes to build relationships with pupils and see results of their efforts. Fanshawe should give
consideration to a placement structure that allows for 4-5 days/week in the classroom.
Participants noted it would be helpful for sponsoring teachers to be given an orientation to their role
in mentoring/evaluating EA students who are visiting their classrooms.
Fanshawe suggested a placement supervision structure similar to that being executed for the ECE
program in Woodstock. The Boards were supportive of this type of placement supervision and
noted that staff teachers in their schools often do not wish to be responsible for evaluating and
grading the performance of students on placement.
Participants suggested Fanshawe give consideration to a stipend for placement mentors as a small
incentive for giving their time.
Participants suggested placements should expose students to both panels (elementary and
secondary schools) as they could be assigned to work with students from age 3.8 to 21.

CURRICULUM RECOMMENDATIONS
The following curriculum topics were recommended for inclusion by participants

THEME 1:
Professionalism Topics:
1. Working in multi-disciplinary teams (and role differentiation)
2. Professional records, documentation, reflection and note-taking (eg. IEPs, safety plans,
individualized plans of care, etc.)
3. Conflict resolution
4. Safety and self-care, violence in the workplace and maintaining a flexible mindset
5. Flexibility to adapt to varying student needs during the day (ranging from physical care to mental,
social and emotional care)
6. Maintaining professional relationships with families of pupils
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7.
8.
9.
10.
11.
12.
13.
14.

Establishing personal and professional boundaries
Adapting to mental health needs and diversity in the classroom
Data collection appropriate to EAs
Working in unionized environments
Building capacity for advocacy (EAs advocating for their pupils)
Confidentiality training
Complex communication with technology
Everything should be in the context of an education environment with specific examples.
Understanding of educational principles (including curriculum) is important though they do not need
to know how to write curriculum.
15. PEERS and Trax training

THEME 2:
Psychology and Applied Behavior Analysis (ABA) Topics:
1. Autism spectrum (PEERS curriculum)
2. Understanding and management of aggressive behavior (BMS training)
3. Theory of mind - the ability to attribute mental states—beliefs, intents, desires, emotions,
knowledge, etc.to oneself, and to others, and to understand that others have beliefs, desires,
intentions, and perspectives that are different from one's own.
4. Inclusive education and inadvertent detrimental effects
5. Social programming

THEME 3:
Communication-related Topics:
1. Assistive technologies vs assistive devices and having this prior to their 2nd placement so they are
prepared for encountering them
2. American sign language and vision technologies
3. Other non-verbal and complex communication
4. Transcription and interpreter skills
5. Exceptionality cultures

THEME 4:
Legislation-related Topics:
1. Follow relevant legislation, policy, and ethical standards.
2. Human rights (legislation)
3. Freedom of Information (and its implications in professional communication)

THEME 5:
Physical Care Topics:
1. Occupational therapy and physical therapy topics for EAs
2. Supporting students with physical exceptionalities and multiple exceptionalities (eg. physical
assists, administering medication)
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3. Adaptability and flexibility in care-giving
4. Building independence in clients/pupils
5. Honoring dignity when administering personal care

THEME 6:
Curriculum-related Topics:
1.
2.
3.
4.

Foundations of educational programming
Teacher vs. EA roles and scope of practice
Classroom structure topics (eg. self-contained classrooms and inclusive education)
Teaching strategies and creating opportunities that enable students to access curriculum in an
inclusive classroom

Meeting adjourned: 10:00 a.m.
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